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Abstract 

The purpose of this design plan is to increase high school student reading levels among 

secondary English learners. The current intervention plan is to require each student complete 

weekly reading assignments based on a book of their choice. The sample group consists of 21 

second language learners at Capitol Hill High School in Oklahoma City public school. By 

continuing weekly independent reading and including weekly reading comprehension activities it 

is hoped that the students, the students will increase their reading levels. The needs assessment 

used to determine the need for an instructional design plan was the Gates MacGinitie reading 

test. The results showed that the students are reading far below their grade level classification; 

thus, they need to improve their reading comprehension skills. The students need to be taught 

reading comprehension strategies beyond the current intervention plan because it has proved to 

be ineffective. The learner analysis used was an informal survey given to the sample group, 

which determined student motivators for reading and background information. This task analysis 

breaks down the learning objectives and enabling objectives to determine what needs to be 

included in the instructional design plan. The instruction design plan includes strategies to be 

used within the instruction to help increase reading comprehension skills. 
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Needs and Context Analysis 

Context 

At Capitol Hill High School in Oklahoma City Public Schools, students are reading far 

below their grade classification. The school has a year-long goal for all students to grow at least 

two grade levels each year as set by the English department and administrators. According to the 

2016-2017 Oklahoma City Public Schools Statistical Profile, CHHS has a population of 

American Indian 3.7%, Asian 0.6%, Black 11.1%, Hawaiian/Pacific Islander 0.1%, Hispanic 

71.8%, White 11.0%, and Multi 1.7% (2017). 30% are English Language Learners (2017). 

95.0% are considered Economically Disadvantaged (2017). The population of the high school is 

primarily Hispanic, which means the English learner population is high. The current sample 

group consists of 21 students in sophomore English at CHHS. 100% of these students are second 

language learners whose primary language is Spanish from Mexico. The original needs 

assessment given in August, Gates MacGinitie [Fall-Form T], showed that the class average 

grade level equivalent on the vocabulary section was 5.9; this number represents the grade level 

as the whole number and month in that grade as the decimal. The reading comprehension grade 

equivalent was 6.6. Based on the recent assessment given in January of the current sample group, 

the average English vocabulary grade level equivalent according to the Gates MacGinitie test 

[Winter-Form S] was 5.4. The reading comprehension score was 5.4. The current comparison 

data showed a decrease in scores. One of the students enrolled was not in the class last semester, 

so I do not have comparison data from the first assessment taken in August. The current 

intervention plan is to require each student to complete independent reading assignments weekly 

based on a chosen book. Lack of motivation is also a large factor that provides a context for the 

students in my classroom; this fact is shown by the lack of students turning in their weekly 
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independent reading assignments. The reason for motivation issues could be because of their 

difficulties with reading comprehension due to second language learning; thus, the students have 

a lack of self-efficacy.  

Discrepancy based needs assessment 

The schoolwide goal as determined by the administration and the English department is 

that each student at Capitol Hill High School will grow at least two reading levels each year. 

Schoolwide students are reading far below reading level. According to the breakdown of the 

Gates MacGinitie results from the 2017-2018 as collected by the school Instructional Coach, 

Melinda Moore, of the 896 students tested the average reading level is 7.8. With Hispanic 

students being the majority of the student population, the number of second language learning 

students is high; 30% are English Language Learners according to the OKCPS Statistical Profile 

(2017). This information means that modifications and accommodations are met daily for 

language learning students. The current interventions come from English teachers; each 

intervention is different for each teacher. For my sample group, their current intervention in my 

sophomore English class is weekly independent reading assignments. A problem with this 

intervention is that more explicit skills need to be taught and practiced regularly for students to 

use them for reading comprehension, especially with a high language learning population. Figure 

1 shows the breakdown of reading levels by race and gender, which were separated by Ms. 

Moore who compiled this data. The white students performed the best and were closely followed 

by the African American students. The figure illustrates that Hispanic students, as bilingual 

students, have more difficulty with reading compared to the rest of the student population. 
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Figure 1. Breaks down the reading levels by race and gender.  

A freshman English teacher at CHHS, Corinne Collard, shared her team’s strategies to increase 

reading comprehension: 

Our team is using a combination of strategies. To begin, we wanted the kids that are 

disenchanted with reading to be excited again, so we have selected high-interest, 

culturally-relevant young adult novels. To increase fluency for English Language 

Learners we use an audiobook recording during the reading a few times a week. And to 

build reading stamina we release all students for silent sustained reading the rest of the 

time. Before every reading, our students are given a specific task to complete or find 

evidence for in the pages. This encourages close reading! (personal communication, 

February 21, 2019) 

These strategies are not unfamiliar to my team; however, the sample group were not taught them 

explicitly and has not had a frequency in practice. The key implementation with the sample 

group is to increase the regularity of the skills. When asked if the strategies have shown positive 

results, Collard said that she believed it did, but wonders how much external factors like 

motivation to take the test more seriously plays a factor in the results. Furthermore, she said, “I 
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believe this increased many student’s scores both because they naturally grew as readers and 

because they took the test more seriously. For example, [Student A] grew 3 grade levels. I think 

that's a combination of actual growth and taking the test more seriously.” She mentioned that 

external factors like motivation are believed to contribute to their results. Student A originally 

scored 3 levels lower than the most recent assessment. Collard believes that student motivation at 

the time of the original assessment compared to the most recent changed. The student had more 

motivation at the time of the most recent test than the original, thus influencing the score results. 

Collard shared information based on observation. Likewise, my sample group demonstrates their 

lack of motivation by not fulfilling the current intervention to increase reading comprehension.  

Problem solving  

The students at Capitol Hill High School are reading far below their grade classification 

and are not responding to current intervention measures. Currently, in their sophomore English 

course, students are required to submit a weekly reading assignment based on a book of their 

choice. However, students have shown they are not motivated to turn in their assignments as the 

average rate for students turning in the assignments drops weekly. This motivation issue could be 

due to the difficulties in reading comprehension. Another factor that contributes to this issue is 

that the majority of students are second language English learning students. Therefore, the 

learning environment needs to be conducive in order for the instructional plan to be efficient. In 

my classroom, students are set in groups which allow for peer group work that is effective for 

peer modeling to build self-efficacy. Instruction time will need to be adjusted in order to 

accommodate for more time practicing and learning the reading comprehension skills weekly. 

Innovation 
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 The learning goal of the instructional plan is for students to apply learned close reading 

strategies to increase reading comprehension and vocabulary. These strategies are not new to 

teaching English as I am consulting with seasoned English teachers and resources to create the 

instructional plan. While teaching reading comprehension tools, strategies to increase motivation 

will be implemented. The current intervention plan is for students to complete weekly 

independent reading assignments based on a book of their choice. Because lack of motivation 

with the current intervention plan of independent reading is demonstrated, I will need to 

implement strategies to increase motivation throughout the design plan. Since the goal of this 

instructional plan is to help students increase reading levels with reading comprehension 

strategies, I have the support of the school administration. I have consulted the school 

Instructional Coach, Melinda Moore, who is a huge supporter of this goal and taught English for 

20 years. We have met and corresponded several times about the instructional plan in order to 

make it more effective for my students. 

Data 

Of the 21 students in the sample group, 12 are male and 9 are female; all are Hispanic 

from Mexico. Based on the needs assessment, Gates MacGinitie, students are reading far below 

their grade classification. This assessment was chosen by school administration to monitor and 

assess student reading growth in their time at Capitol Hill High School. The Gates MacGinitie 

reading test is used to assess reading scores and growth throughout the year (see Appendix A). 

Each has two forms of the assessment, Form S and Form T. One is to be given in the fall, another 

form in the winter, and the first form in the spring (e.g. Form T [Fall], Form S [Winter], Form T 

[Spring]). Each assessment has a vocabulary section, which is to be given in 20 minutes, and a 

reading comprehension section, which is given in 35 minutes. The scores are then converted into 
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grade level equivalents. A student will receive a grade level equivalent separately for vocabulary 

and reading comprehension; there is also a cumulative grade level equivalent for the raw score of 

both tests combined. The first needs assessment, Gates MacGinitie [Fall-Form T], showed that 

the class average grade level equivalent on the vocabulary section was 5.9; this number 

represents the grade level as the whole number and month in that grade as the decimal. The 

reading comprehension grade equivalent was 6.6. Based on the second assessment of the current 

sample group, the average English vocabulary grade level equivalent according to the Gates 

MacGinitie test [Winter-Form S] was 5.4. The reading comprehension score was 5.4 (see 

Appendix A). The current comparison data shows a decrease in scores. Although the average 

showed a decrease, 35% of the students who took both Form S and Form T increased at least one 

reading level in either reading comprehension or vocabulary (see Appendix A). For those 

students in the 35%, their motivation may have been higher at the time of the second test than the 

first as an issue that is present as indicated by Ms. Collard from her classroom observations as 

well. For this reason, strategies to increase motivation will be included in the instructional plan 

along with stricter reading comprehension skills. To gather information on what the students 

believe contributed to their scores, a post-assessment reflection was given after each assessment 

(see Appendix B). The students were asked about their attitude and motivation about the test and 

their hopes of improving. Most students answered that they were surprised with their scores. 

Many said that they did try their hardest and that they believe reading more will increase their 

skills.  

The results show that students struggle with reading comprehension and vocabulary as 

they are not on level with their grade classification. For this reason, the instructional design plan 

will be set in place to teach reading comprehension strategies. To assess an increase in reading 
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comprehension through the design plan, formative assessments in the form of a short answer and 

multiple choice will be used every other week. As an assessment of increased motivation, I will 

measure the number of independent reading assignments turned in. 

Learner Analysis 

Procedures 

 In order to gain more about the students in my class, I gave a survey ask them personal 

questions about their background and questions relating to reading (see Appendix C). The 

students were provided with a link to a Google Form to take the survey. Because the class is 

100% English language learners, the questions and answer options were provided in both English 

and Spanish to ensure each student understood the questions and their answer choices wholly 

(see Appendix D for answers). 

Characteristics of the learners 

General descriptors 

Of the 21 students in the sample group, 12 are male and nine are female. Of the 

student sample group, 100% are second language learners; their first language is Spanish 

from Mexico.  Only three of the 21 were born in the United States. Four of the students 

indicated that they have lived in the United States for four or more years. These 

characteristics are not changeable, but will be considered in the design implications. 

Motivation 

Lack of motivation is also a large factor that provides a context for the students in 

my classroom, but is something that is malleable. The students show this by not 

completing independent reading assignments. The reason for motivation issues could be 

because of their difficulties with reading comprehension due to second language learning; 
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thus, the students have a lack of self-efficacy. The learner analysis asked the students 

questions about whether or not they find reading valuable. The orienting context as 

proven by the results of the survey confirms that a majority of the students do find 

reading valuable. The survey also asked if the students believe there is a correlation 

between increasing their reading level growth and their English language learning 

process. The survey shows that the students do have a transfer context as a majority of 

the students answered that they believe that increasing their reading level will help them 

improve their learning of the English language.  

Background 

The survey provided to the students asked a few questions about their parents to 

determine what influence they have on the students’ reading. The majority of students 

indicated that one or both parents only completed a high school degree or below. The 

majority of students said that their parents do not read for fun; however, the majority said 

that their parents do find reading important and that they are encouraged by their parents 

to read. 

Design implications 

General descriptors. 

Considering that 100% of the sample group is language learners and a majority 

have been in the United States less than 5 years, the instructional plan must include 

accommodations and modifications to help student learn. The accommodations and 

modifications come from each student’s WIDA scores. The WIDA test assesses English 

learners on their knowledge on ELD (English Language Development) standards; the 

results are to be used to help guide instruction for second language learning students. 
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Each teacher is provided with can-do descriptors that explain what a student can be 

expected to do based on their results (“Can Do Descriptors,” n.d.). By using close reading 

strategies, students will increase comprehension skills; “In close reading, students can see 

the authors thinking by re-examining the passage and recognizing particular things in a 

text to ask themselves What does this quote mean?, Why is the event happening?, and 

How does it affect understanding of detail? By asking a series of more rigorous analytical 

questions students can find the purpose of what and why they are reading and will derive 

deeper meaning and understanding” (Dakin, 2013, p. 6). From Dakin’s findings, all close 

reading strategies proved to show growth in student reading comprehension skills (2013). 

The instructional design plan will have the students first learn the skills and then put them 

into practice. With increased motivation via increased confidence, students will be more 

apt to engage in reading comprehension strategies. 

 

Motivation. 

The current intervention plan is to require each student to complete independent 

reading assignments weekly based on a chosen book. However, students in the class are 

unmotivated to complete the assignments. Of the 21 students and the three current grade 

reading assignments, 12 turned in the first assignment, nine turned in the second 

assignment, and seven turned in the third assignment. The amount has quickly dropped to 

less than half of the class in a span of three weeks. From the learner analysis survey, the 

majority do believe that increasing their reading level is important and will help them 

learn the English language. The plan is to continue weekly independent reading 

assignments but to weave in more explicit reading comprehension activities and other 
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instructional strategies to grow reading levels. Before increasing instructional strategies, 

self-efficacy needs to be increased. Students can gain more self-efficacy with vicarious 

experiences; a student can work together with a peer. By seeing this peer succeed, that 

student can believe that they can succeed too; “Observations of peers accomplishing a 

task can raise observers’ self-efficacy and lead them to believe that they also can perform 

the task. When peers are unsuccessful, observers’ self-efficacy may decrease. Vicarious 

effects are aided by perceived similarity” (Schunk, 2005, p. 82). Because of the caveat of 

decline in self-efficacy due to peer modeling, specific placement of peer to peer needs to 

be honored in order not to discourage the students who fail compared to their peers. To 

increase student motivation, celebrating success will be more explicitly implemented. 

Celebrating success in the classroom has been proven to increase motivation; 

“Celebrations within the context of the classroom learning community were seen by 

teachers interviewed as a means to create excitement about learning, increase motivation 

for learning, and enhance students’ abilities to take responsibility for their own learning 

while contributing to the learning of their fellow classmates” (Farr, 2003, p. 64). 

Background.  

Knowing that the students come from bilingual homes with parents who are 

mostly not educated beyond high school, increasing classroom celebration will help. The 

students indicated that their parents find reading important and encourage them to read. 

As a part of the current intervention of reading assignments, I require a parent signature 

before the student can turn in the assignments. 
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Task Analysis 

Introduction 

Because all of the sample group is language learners, the instructional plan must include 

accommodations and modifications to help the student learn. The accommodations and 

modifications come from each student’s WIDA scores. Each teacher is provided with can-do 

descriptors that explain what a student can be expected to do based on their results. These 

accommodations and modifications will be applied to the teaching of skills. By using close 

reading strategies, students will increase comprehension skills. The instructional design plan will 

have the students first learn the skills and then put them into practice.  

The current intervention plan is to require each student to complete independent reading 

assignments weekly based on a chosen book. However, students in the class are unmotivated to 

complete the assignments. Of the 21 students and the three current grade reading assignments, 12 

turned in the first assignment, nine turned in the second assignment, and seven turned in the third 

assignment. The amount has quickly dropped to less than half of the class in a span of three 

weeks. From the learner analysis survey, the majority do believe that increasing their reading 

level is important and will help them learn the English language. However, the motivation is 

lacking to complete the assignments. When asked why they don’t turn them in, students reply 

with I don’t know, I’m busy, or I don’t like reading. Before increasing instructional strategies, 

self-efficacy needs to be increased in order to increase motivation. Students know that their 

reading levels are low. Based on the student survey after each assessment, students are 

disappointed in themselves and want to increase their skills. Often they say they need to read 

more. To increase self-efficacy, a student can work together with a peer. By seeing this peer 

succeed, that student can believe that they can succeed too. To also increase student motivation, 
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celebrating success will be more explicitly implemented. Increasing motivation has to be a 

continuous component of the instructional design plan. The plan is to continue the current 

intervention plan of weekly independent reading assignments but to weave in more explicit 

reading comprehension activities and other instructional strategies to grow reading levels. 

Students will be provided with a guide for instructional strategies to provide more independent 

practice of the strategies (see Appendix F). 

The first stage of the instructional design plan is to teach and review close reading 

strategies to the students such as circling words they do not know, summarizing the text, 

underlining important words or phrases, and asking follow up questions about predictions about 

the text. These strategies will be taught through teacher and whole class modeling. The next step 

will require students to put the skills to practice. To assess the gained knowledge and use of the 

skills, formative assessments will be given that ask students to do these steps in the form of 

multiple choice assessments and/ or turning in their annotated text. While teaching reading 

comprehension strategies, students will also learn how to use context to determine the meaning 

of a word. By identifying words they do not know, they have recognized words needing to be 

defined. The next stage word is to go back to those words after comprehending the text to define 

the words. While teaching and practicing reading comprehension strategies, motivators will be 

included to increase motivation. I will monitor motivation progress through the turning in of 

weekly independent reading assignments. 

Project  

The project goal is to design an effective and engaging reading comprehension strategies 

to increase student reading levels. The learning goal is that by the end of instruction, students 

will be able to use reading comprehension strategies to understand texts. 
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Topic analysis. In order to learn reading comprehension strategies, I need to identify 

which strategies need to be included in the instruction.  

I. List of strategies 

A. Circle words you don’t understand 

B. Underline the main idea and details 

C. Summarize the text 

D. Make predictions 

II. Select appropriate and engaging texts 

A. Use Rewordify.com or Newsela.com to make texts readable by providing 

accommodations and modifications as determined by the WIDA results 

B. Use Newsela.com to select texts about current topics and issues related to 

the in class activity 

 

Goal(s) 
1.   By the end of instruction, students will be able to use reading comprehension strategies to understand 
texts. 

Objective Statement Specify 
categories of 
learning 
outcomes 

Specify type of 
knowledge 
Involved and 
provide 
examples 

Assessment 
Technique 
  

Assessment Sample Item 
  

Objective 1: By the end of instruction, SWBAT demonstrate an understanding of reading comprehension 
strategies by putting them to use when reading. 

Enabling objective 1.1: 
Use known skills for 
reading comprehension 
such as being able to 
read and identify the 
main idea. 
  

  
Cognitive 
strategy 

  
Procedures 

  
Annotate new texts 
independently. 

  
Please show your 
annotation as you read 
the text. 
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Enabling objective 1.2: 
Summarize a text. 
  
  

  
Cognitive 
strategy 

  
Concepts and 
facts 

  
Short answer 

  
Summarize the text after 
you read it. 

Enabling objective 1.3: 
Underline important 
words or phrases. 

  
Cognitive 
strategy 

  
Concepts and 
facts 

  
Multiple choice 

  
What is the main idea of 
the text? 

Enabling objective 1.4: 
Ask follow up questions 
about predictions about 
the text. 
 

  
Cognitive 
strategy 

  
Concepts and 
facts 

  
Short response 

  
Make an inference about 
what will happen next In 
the story. 

Enabling objective 1.5: 
Explain the meaning of 
the words using the 
English vocabulary they 
have learned. 

  
Cognitive 
strategy 

  
Concepts and 
facts 

  
Short response or 
multiple choice. 

  
What is the meaning of 
the word in the context of 
the sentence? 

Enabling objective 1.6: 
Identify words they do 
not know in a text. 

  
Cognitive 
strategy 

  
Fact 

  
Annotate new texts 
independently. 

  
Please show your 
annotation as you read 
the text. 

Objective 2: By the end of instruction, SWBAT demonstrate motivation to increase reading levels by 
completing assigned independent assignments. 

Enabling objective 1.1: 
Choose a book that 
meets the individual 
student’s interests. 

  
Attitude 

  
Attitude 

  
Self-selecting 
reading 

  
Check out a book from 
the library or bookstore. 

Enabling objective 1.2: 
Demonstrate a desire to 
complete reading 
assignments if the 
student missed the 

  
Attitude 

  
Attitude 

  
Completing and 
turning in 
independent 
reading logs. 

  
Read each day and log 
the pages. Complete the 
questions on the reading 
log. 
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original assignment by 
completing the 
alternative assignment. 

 

Figure 2. Displays the detailed stages of the task process and each stages assessment. 

 

 
Figure 3. Displays the cyclic order of the objectives and enabling objectives. Objective 1 occurs, 

while Objective 2 occur continuously throughout the Objective 1 stages. Objective 2 is shown 

above Objective 1 with the bracket overarching all of Objective 1 to show that Objective 2 

occurs throughout Objective 1. 

 In order to accomplish the instructional plan goal, the objectives have to be met. But first, 

students need to have the prerequisite skills of reading. Likewise, the enabling objectives are 

subordinate knowledge that needs to be known before accomplishing the objective. Further 

objectives will be broken down as formative assessments reveal a misunderstanding or 

understanding of the objectives. For example, if after practicing identifying the main idea of a 
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text and the students are still struggling, a discussion point on what makes the main idea of a text 

the main idea will be completed.  

Procedural analysis. In order to use reading comprehension strategies, students need to 

know in which order to use the steps. 

I. Circle words you don’t understand 

II. Identify the main idea and details 

A. Recall what it means to be the main idea 

III. Summarize the text 

IV. Ask questions to make predictions 

A. Make inferences 

Critical analysis. With a potpourri of factors contributing to the learning of this sample 

group. There are three identified learner characteristics to be considered: general 

descriptors, motivation, and background knowledge. 

General descriptors.  

Of the 21 students in the sample group, 12 are male and nine are female. 

Of the student sample group, 100% are second language learners; their first 

language is Spanish from Mexico. Only three of the 21 were born in the United 

States. Four of the students indicated that they have lived in the United States for 

four or more years. These characteristics are not changeable but will be 

considered in the design implications. Because 100% of the students are English 

language learner, accommodations and modifications must be included in the 

instruction as provided by the WIDA can-do descriptors for each student. For 

example, a student can be provided with a Spanish-English bilingual dictionary to 
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help them find the Spanish word of the English word they do not recognize. 

Furthermore, prerequisite skills require some knowledge of the English language. 

With the students’ skills being low many supports will be needed to fill in the 

gaps of what knowledge is needed. 

Motivation.  

Lack of motivation is also a large factor that provides a context for the 

students in my classroom but is something that is malleable. The students show 

this by not completing independent reading assignments. The reason for 

motivation issues could not because of their difficulties with reading 

comprehension due to second language learning; thus, the students have a lack of 

self-efficacy. The learner analysis asked the students questions about whether or 

not they find reading valuable. The survey also asked if the students believe there 

is a correlation between increasing their reading level growth and their English 

language learning process. The survey shows that the students do have a transfer 

context as a majority of the students answered that they believe that increasing 

their reading level will help them improve their learning of the English language. 

With an increase of motivation, Objective 2, to show increase of motivation by 

turning in independent reading assignments, will be met.  

Background.  

The survey provided to the students asked a few questions about their 

parents to determine what influence they have on the students’ reading. The 

majority of students indicated that one or both parents only completed a high 

school degree or below. The majority of students said that their parents do not 
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read for fun; however, the majority said that their parents do find reading 

important and that they are encouraged by their parents to read. Parental influence 

affects motivation, but by increasing motivation, the objectives for motivation 

should be met. If more enabling objectives are revealed throughout the process, 

interventions will be included to ensure that the objective is met. 

Assessment  

 The following objectives will be assessed as is broken down in the assessment objectives 

in Figure 2 above. Throughout the learning process, students will be assessed and re-assessed to 

ensure mastery of the objective. If students show misunderstanding through formative 

assessments, objectives will be broken down further. More enabling objectives will be 

determined if the students show a misunderstanding of the content. For example, if the student 

does not show mastery on enabling objective 1.2, a new enabling objective will need to be 

accomplished first such as identify the main idea of the text. If a student can identify the main 

idea, they can identify the pertinent details that need to be included in the summary to express 

the message of the text. Formative assessments will be given in a format similar to practice.  

 The assessment requires the students to use the reading comprehension annotating 

strategies as well as answer multiple choice questions that question their understanding of the 

text. This text was chosen because it is related to the sample group who is 100% Hispanic. 

Relatable texts are more engaging for students to read. As well, it is at the 5th grade reading 

level. From the original needs assessment in August to the mid-point in January, the results show 

that a majority of the students read at the 5th grade level. The original needs assessment given in 

August, Gates MacGinitie [Fall-Form S], showed that the class average grade level equivalent on 

the vocabulary section was 5.9; this number represents the grade level as the whole number and 
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month in that grade as the decimal. The reading comprehension grade equivalent was 6.6. Based 

on the recent assessment given in January of the current sample group, the average English 

vocabulary grade level equivalent according to the Gates MacGinitie test [Winter-Form T] was 

5.4. The reading comprehension score was 5.4. This formative assessment will assess them at 

their level to authentically show what they have and have not mastered. This test format has the 

students practice the reading comprehension strategies, then assesses their understanding of the 

text.  

Instructional Design Plan 

The instructional design plan is to help increase the reading levels of the 21 students in 

my sophomore English class at Capitol Hill High School. The current intervention plan is to 

require each student to complete independent reading assignments weekly based on a chosen 

book. However, students in the class are unmotivated to complete the assignments. Of the 21 

students and the three current grade reading assignments, 12 turned in the first assignment, nine 

turned in the second assignment, and seven turned in the third assignment. The amount has 

quickly dropped to less than half of the class in a span of three weeks. The plan is to continue 

weekly independent reading assignments but to weave in more explicit reading comprehension 

activities and other instructional strategies to grow reading levels. Throughout the unit, 

motivation needs to be increased by celebrating success and providing incentives. 

These reading strategies are not meant to be taught in isolation but in accordance with the 

texts of your unit. Weaving in the strategies to the text of the unit will help the unit lesson be 

reinforced. For example, if the class is reading Night by Elie Wiesel and the unit goal is to 

comprehend Wiesel’s use of figurative language to express his experience, using reading 

comprehension strategies will reinforce the understanding of the figurative language in the text. 
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The percentages listed as in Figure 5.1-19 (e.g. Objective 20%, Direct Instruction 20%, 

Engagement 45%, and Closure 15%) represent the amount of time within the lesson the 

strategies should be taught. For example, the objective should be addressed in 20% of the class 

time, the Direct Teacher Instruction should be taught in 20% of the class time, student 

engagement should be 45% of the lesson time, and the remaining 15% of the time should be used 

for closure.  

Figure 4 displays the progression of instruction from highly accommodated to 

independent individual practice. The teacher should introduce the reading comprehension 

strategies before modeling. To bolster the recall of the strategies, each student will be provided 

with a bookmark to use (see Appendix E). Since the current intervention, weekly independent 

reading assignments, students will be supported with a bookmark to use while reading at home. 

They can be motivated to complete the assignment with bonus point incentives like showing 

proof of the use of reading comprehension strategies on the weekly bookmark.
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Reading Comprehension Strategies Unit Calendar 

Monday Tuesday Wednesday Thursday Friday 

Day 1 

Introduction to Reading 

Strategies 

Week 1 

Day 2 

 

Teacher Modeling Practice 

Day 3 

 

Teacher Modeling Practice 

Day 4 

 

Teacher Modeling Practice 

Day 5 

 

Whole Class Practice 

Day 6 

Whole Class Practice 

Week 2 

Day 7 

 

Group Practice 

Day 8 

 

Group Practice 

Day 9 

 

Group Practice 

Day 10 

 

Formative 1 

Day 11 

Group Practice 

Week 3 

Day 12 

 

Teacher Modeling Practice 

Day 13 

 

Individual Practice 

Day 14 

 

Individual Practice 

Day 15 

 

Individual Practice 

Day 16 

Group Practice 

Week 4 

Day 17 

 

Individual Practice 

Day 18 

 

Individual Practice 

Day 19 

 

Individual Practice 

Day 20 

 

Formative 2 

Day 21 

Whole Class Practice 

Week 5 

Day 22 

 

Individual Practice 

Day 23 

 

Whole Class Practice 

Day 24 

 

Individual Practice 

 

Day 25 

 

Whole Class Practice 

Day 26 

Whole Class Practiced 

Week 6 

Day 27 

 

Individual Practice 

Day 28 

 

Whole Class Practice 

 

Day 29 

 

Gates MacGinitie 

Assessment  

Day 30 

 

Gates MacGinitie 

Assessment  

 

Figure 4. Displays the order in which instruction should occur as it builds towards a confident independent use of reading 

comprehension strategies. 
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Instructional Plan Day-by-Day Instruction 

Unit I-Week 1 (Day 1-5): Introduction to Reading Strategies 

Day 1 

These strategies are not to be taught in a separate unit; the purpose is to weave in these 

strategies to current unit of the teacher. Initial practice and reviewing the strategies will 

potentially take away from the unit; however, the addition of the instruction will benefit the 

students’ understanding of the class text. 

Before diving into the class novel, introduce the strategies using the examples on the 

slideshow (see Appendix F). (5-7 minutes) 

 

 GOAL: 
OBJECTIVE/LEARNING 

GOAL/ ACTIVATE 
PRIOR KNOWLEDGE 

 20% 

INSTRUCT: TEACHER 
INPUT/DIRECT 

INSTRUCTION —I 
DO/WE DO 

20% 

ENGAGE: STUDENT 
ACTIVE 

PARTICIPATION – 
YOU DO (STUDENT 

ACTIVITY) 
45% 

ASSESS: IDENTIFY 
STUDENT 

SUCCESS/MONITOR/R
ETEACH AND EXTEND 

LESSON 
15%  

PROVIDE CLOSURE 

Introduction 
to strategies 

Students will be able 
to use known skills for 
reading 
comprehension such 
as being able to read 
and identify the main 
idea. 
 
 

Teacher should ask 
students to recall 
what reading 
comprehension 
strategies they have 
heard of or used: 
What strategies have 
you been taught to 
understand a text? Do 
you use them? 
 
Teacher will model 
the use of the new 
reading 
comprehension 
strategies by doing a 
read aloud with the 
class (1. Circle words 

Students should 
follow along with the 
teacher as the 
teacher shows 
examples of the 
strategies in use on 
the screen. 
 
The teacher should 
pause after each 
paragraph or group 
of paragraphs to ask 
questions: What is 
the main idea of the 
paragraph? What 
sentence (s) should I 
underline to support 
this? What is a 

The teacher should ask 
the students what 
order the reading 
strategies are done: 
What order are the 
reading strategies 
used? Should you 
summarize the text 
before you identify the 
main idea? How does 
identifying the main 
idea and supporting 
details help summarize 
the text? 
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you don’t 
understand, 2.  
Identify the main idea 
and details, 3. 
Summarize the text, 
and 4. Ask question 
to make predictions) 

summary of the 
following 
paragraphs? What 
predictions or 
inferences can we 
make about the 
text? 

Figure 5.1. Displays the breakdown of each section of the lesson plan. 

Day 2-4 

 Before beginning the class reading of the day, spend time reviewing the strategies such as 

strategies 1. Circle words you don’t understand, 2. Identify the main idea and details, 3. 

Summarize the text, and 4. Ask questions to make predictions (5-7 minutes). Model the 

strategies by applying them to the class novel (remaining class period). Use the strategies to help 

guide class discussion about the novel. 

 

 GOAL: 
OBJECTIVE/LEARNING 

GOAL/ ACTIVATE 
PRIOR KNOWLEDGE 

 20% 

INSTRUCT: TEACHER 
INPUT/DIRECT 

INSTRUCTION —I 
DO/WE DO 

20% 

ENGAGE: STUDENT 
ACTIVE 

PARTICIPATION – 
YOU DO (STUDENT 

ACTIVITY) 
45% 

ASSESS: IDENTIFY 
STUDENT 

SUCCESS/MONITOR/RE
TEACH AND EXTEND 

LESSON 
15%  

PROVIDE CLOSURE 

Teacher 
Modeling 
Practice 

Students will be able 
to use known skills for 
reading 
comprehension such 
as being able to read 
and identify the main 
idea. 

Teacher will model the 
use of reading 
comprehension 
strategies by doing a 
read aloud with the 
class. 

Students should 
follow along with 
the teacher and 
make the same 
marks as the 
teacher. 
 
The teacher should 
pause after each 
paragraph or group 
of paragraphs to ask 
questions: What is 
the main idea of the 
paragraph? What 

The teacher should ask 
the students what 
order the reading 
strategies are done: 
What order are the 
reading strategies 
used? Should you 
summarize the text 
before you identify the 
main idea? How does 
identifying the main 
idea and supporting 
details help summarize 
the text? 
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sentence (s) should I 
underline to support 
this? What is a 
summary of the 
following 
paragraphs? What 
predictions or 
inferences can we 
make about the 
text? 

Figure 5.2. Displays the breakdown of each section of the lesson plan. 

Day 5 

Before beginning the class reading of the day, spend time reviewing the strategies. (5-7 

minutes). As a class read a select section of the text chosen for the lesson together. Again, these 

strategies are to be taught in addition to any class text. Have the students use the strategies as 

they read the text (35 minutes). Pause throughout the reading to ask for answers to the reading 

strategies: words students did not know, underlined main idea and supporting details, and text 

summary. End class by asking what questions or predictions the students created. 

Teacher: Circle words you do not know. What word(s) did you circle? 

Students: Nocturnal (p. 34 of Night by Elie Weisel; this will depend on the text chosen for 

the course).  

Teacher: Underline the main idea and supporting details of the paragraph. What is the 

main idea? 

Students: To never forget the horrible things that happened in the Holocaust? 

Teacher: Summarize the text in the margin. What is a summary of the text? 

Students: There is a teenage boy in Romania who is Jewish. He and his family have been 

placed in a concentration camp. He has been separated from his mother and sisters. 

Teacher: What questions or predictions do you have about the story so far? 
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Students: What will happen in the concentration camp? What will happen to his mother 

and sisters?  

 GOAL: 
OBJECTIVE/LEARNING 

GOAL/ ACTIVATE 
PRIOR KNOWLEDGE 

 20% 

INSTRUCT: TEACHER 
INPUT/DIRECT 

INSTRUCTION —I 
DO/WE DO 

20% 

ENGAGE: STUDENT 
ACTIVE 

PARTICIPATION – 
YOU DO (STUDENT 

ACTIVITY) 
45% 

ASSESS: IDENTIFY 
STUDENT 

SUCCESS/MONITOR/RE
TEACH AND EXTEND 

LESSON 
15%  

PROVIDE CLOSURE 

Whole Class 
Practice 

Students will be able 
to use known skills for 
reading 
comprehension (e.g., 
underlying, 
summarizing, etc.). 

Teacher should ask 
students to recall what 
reading 
comprehension 
strategies they have 
heard of or use: What 
strategies have you 
been taught to 
understand a text? 
What strategies have 
you learned in this 
class? Have they 
helped you understand 
the text? 
 
Teacher will model the 
use of reading 
comprehension 
strategies by doing a 
read aloud with the 
class. 
 
The teacher should 
pause after each 
paragraph or group of 
paragraphs to ask 
questions: What is the 
main idea of the 
paragraph? What 
sentence (s) should I 
underline to support 
this? What is a 

Students should 
follow along with 
the teacher as the 
class reads the text. 
The teacher pause 
after each 
paragraph and have 
students follow the 
first 2 steps of the 
reading strategies. 
Then ask probing 
questions such as 
what words did you 
circle? or what is a 
summary of the 
paragraph? 
 
The teacher and 
students should 
then continue 
reading the text 
pausing together to 
underline the main 
idea and important 
details. 
 

The teacher should ask 
the students follow-up 
questions reading the 
strategies: what did you 
underline as the main 
idea? or what 
predictions can you 
make about the text? 
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summary of the 
following paragraphs? 
What predictions or 
inferences can we 
make about the text? 

Figure 5.3. Displays the breakdown of each section of the lesson plan. 

Unit I-Week 2 (Day 6-10): Practicing Strategies 

Day 6 

Before beginning the class reading of the day, spend time reviewing the strategies. (5-7 

minutes). As a class read a select section of the novel together. Have the students use the 

strategies as they read the text (35 minutes). Pause throughout the reading to ask for answers to 

the reading strategies: words students did not know, underlined main idea and supporting details, 

and text summary. End class by asking what questions or predictions the students created. 

 

 GOAL: 
OBJECTIVE/LEARNING 

GOAL/ ACTIVATE 
PRIOR KNOWLEDGE 

 20% 

INSTRUCT: TEACHER 
INPUT/DIRECT 

INSTRUCTION —I 
DO/WE DO 

20% 

ENGAGE: STUDENT 
ACTIVE 

PARTICIPATION – 
YOU DO (STUDENT 

ACTIVITY) 
45% 

ASSESS: IDENTIFY 
STUDENT 

SUCCESS/MONITOR/RE
TEACH AND EXTEND 

LESSON 
15%  

PROVIDE CLOSURE 

Whole Class 
Practice 

Students will be able 
to use known skills for 
reading 
comprehension (e.g., 
underlying, 
summarizing, etc.). 

Teacher should ask 
students to recall what 
reading 
comprehension 
strategies they have 
heard been taught in 
this course. 
 
Teacher will model the 
use of reading 
comprehension 
strategies by doing a 
read aloud with the 
class. 

Students should 
follow along with 
the teacher as the 
class reads the text. 
The teacher pause 
after each 
paragraph and have 
students follow the 
first 2 steps of the 
reading strategies. 
Then ask probing 
questions such as 
what words did you 
circle? or what is a 

The teacher should ask 
the students follow-up 
questions reading the 
strategies: what did you 
underline as the main 
idea? or what 
predictions can you 
make about the text? 
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summary of the 
paragraph? 
 
The teacher and 
students should 
then continue 
reading the text 
pausing together to 
underline the main 
idea and important 
details. 
 

Figure 5.4. Displays the breakdown of each section of the lesson plan. 

Day 7-10 

Before beginning the class reading of the day, spend time reviewing the strategies. (5-7 

minutes). Place the students in groups to read a select section of the novel together. Have the 

students use the strategies as they read the text (35 minutes). End class by reviewing the words 

students did not know, underlined main idea and supporting details, text summary, and 

questions; these strategies are the knowledge that is practiced throughout the unit. 

On test day, review with the students the strategies. Provide the students the assessment. 

When the students are complete, pick up the assessment. End class by reviewing the answers to 

the test. 

 

 GOAL: 
OBJECTIVE/LEARNING 

GOAL/ ACTIVATE 
PRIOR KNOWLEDGE 

 20% 

INSTRUCT: TEACHER 
INPUT/DIRECT 

INSTRUCTION —I 
DO/WE DO 

20% 

ENGAGE: STUDENT 
ACTIVE 

PARTICIPATION – YOU 
DO (STUDENT 

ACTIVITY) 
45% 

ASSESS: IDENTIFY 
STUDENT 

SUCCESS/MONITOR/
RETEACH AND 

EXTEND LESSON 
15%  

PROVIDE CLOSURE 

Group 
Practice 

Students will be able 
to use known skills for 
reading 

Teacher should ask 
students to recall 
what reading 

Students should read 
the text together. 
Together they should 

The teacher should 
ask the students 
follow-up questions 
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comprehension (e.g., 
underlying, 
summarizing, etc.). 

comprehension 
strategies they have 
heard been taught 
in this course. 
 
Teacher will place 
students in groups. 

answer the following 
questions: what words 
did you circle? what is 
a summary of the 
paragraph? what did 
you underline as the 
main idea? what 
predictions can you 
make about the text? 

reading the 
strategies: what did 
you underline as the 
main idea? or what 
predictions can you 
make about the text? 

Formative 
Assessment 1 

Students will be able 
to use known skills for 
reading 
comprehension. 

The teacher should 
administer the 
assessment to the 
students. 

Students should 
independently 
complete the 
assessment. 

Teacher should 
review questions on 
assessment after 
students turn in the 
test. 

Figure 5.5. Displays the breakdown of each section of the lesson plan. 

 

Unit I-Week 3 (Day 11-15): Continued Practice  

Day 11 

Before beginning the class reading of the day, spend time reviewing the strategies. (5-7 

minutes). Place the students in groups to read a select section of the novel together. Have the 

students use the strategies as they read the text (35 minutes). End class by reviewing the words 

students did not know, underlined main idea and supporting details, text summary, and 

questions; these strategies are the knowledge that is practiced throughout the unit. 

 

 GOAL: 
OBJECTIVE/LEARNIN
G GOAL/ ACTIVATE 
PRIOR KNOWLEDGE 

 20% 

INSTRUCT: TEACHER 
INPUT/DIRECT 

INSTRUCTION —I 
DO/WE DO 

20% 

ENGAGE: STUDENT 
ACTIVE 

PARTICIPATION – YOU 
DO (STUDENT 

ACTIVITY) 
45% 

ASSESS: IDENTIFY 
STUDENT 

SUCCESS/MONITOR/
RETEACH AND 

EXTEND LESSON 
15%  

PROVIDE CLOSURE 

Group 
Practice 

Students will be able 
to use known skills for 
reading 
comprehension (e.g., 

Teacher should ask 
students to recall 
what reading 
comprehension 

Students should read 
the text together. 
Together they should 
answer the following 

The teacher should 
ask the students 
follow-up questions 
reading the 
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underlying, 
summarizing, etc.). 

strategies they have 
heard been taught in 
this course. 
 
Teacher will place 
students in groups. 

questions: what words 
did you circle? what is 
a summary of the 
paragraph? what did 
you underline as the 
main idea? what 
predictions can you 
make about the text? 

strategies: what did 
you underline as the 
main idea? or what 
predictions can you 
make about the text? 

Figure 5.6. Displays the breakdown of each section of the lesson plan. 

Day 12 

Before beginning the class reading of the day, spend time reviewing the strategies based 

on the results from Formative 1 (5-7 minutes). Model the strategies by applying them to the class 

novel (remaining class period). Use the strategies to help guide class discussion about the novel. 

The purpose of this review day is to remediate misunderstanding of reading comprehension 

strategies. 

 GOAL: 
OBJECTIVE/LEARNING 

GOAL/ ACTIVATE 
PRIOR KNOWLEDGE 

 20% 

INSTRUCT: TEACHER 
INPUT/DIRECT 

INSTRUCTION —I 
DO/WE DO 

20% 

ENGAGE: STUDENT 
ACTIVE 

PARTICIPATION – 
YOU DO (STUDENT 

ACTIVITY) 
45% 

ASSESS: IDENTIFY 
STUDENT 

SUCCESS/MONITOR/RE
TEACH AND EXTEND 

LESSON 
15%  

PROVIDE CLOSURE 

Teacher 
Modeling 
Practice 

Students will be able 
to use known skills for 
reading 
comprehension (e.g., 
underlying, 
summarizing, etc.). 

Teacher should ask 
students to recall what 
reading 
comprehension 
strategies they have 
heard been taught in 
this course. 
 
Teacher will model the 
use of reading 
comprehension 
strategies by doing a 
read aloud with the 
class. 

Students should 
follow along with 
the teacher and 
make the same 
marks as the 
teacher. 
 
The teacher should 
pause after each 
paragraph or group 
of paragraphs to ask 
questions: What is 
the main idea of the 
paragraph? What 

The teacher should ask 
the students what 
order the reading 
strategies are done. 
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sentence (s) should I 
underline to support 
this? What is a 
summary of the 
following 
paragraphs? What 
predictions or 
inferences can we 
make about the 
text? 

Figure 5.7. Displays the breakdown of each section of the lesson plan. 

Day 13-15 

Before beginning the class reading of the day, spend time reviewing the strategies. (5-7 

minutes). Have students read a select section of the novel independently Have the students use 

the strategies as they read the text (35 minutes). End class by reviewing the words students did 

not know, underlined main idea and supporting details, text summary, and questions; these 

strategies are the knowledge that is practiced throughout the unit. 

 GOAL: 
OBJECTIVE/LEARNIN
G GOAL/ ACTIVATE 
PRIOR KNOWLEDGE 

 20% 

INSTRUCT: TEACHER 
INPUT/DIRECT 

INSTRUCTION —I 
DO/WE DO 

20% 

ENGAGE: STUDENT 
ACTIVE PARTICIPATION 

– YOU DO (STUDENT 
ACTIVITY) 

45% 

ASSESS: IDENTIFY 
STUDENT 

SUCCESS/MONITOR/
RETEACH AND 

EXTEND LESSON 
15%  

PROVIDE CLOSURE 

Individual 
Practice 

By the end of 
instruction, SWBAT 
demonstrate an 
understanding of 
reading 
comprehension 
strategies by putting 
them to use when 
reading. 

Teacher should ask 
students to recall 
what reading 
comprehension 
strategies they have 
heard been taught in 
this course. 
 
Teacher will model 
the use of reading 
comprehension 
strategies by doing a 

Students should read 
the text independently 
and answer the 
following questions: 
what words did you 
circle? what is a 
summary of the 
paragraph? what did 
you underline as the 
main idea? what 
predictions can you 
make about the text? 

The teacher should 
ask the students 
follow-up questions 
reading the strategies: 
what did you 
underline as the main 
idea? or what 
predictions can you 
make about the text? 
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read aloud with the 
class. 

Figure 5.8. Displays the breakdown of each section of the lesson plan. 

Unit I-Week 4 (Day 16-20): Practicing Strategies for Mastery 

Day 16 

Before beginning the class reading of the day, spend time reviewing the strategies. (5-7 

minutes). Place the students in groups based on assessment results to read a select section of the 

novel together. Have the students use the strategies as they read the text (35 minutes). End class 

by reviewing the words students did not know, underlined main idea and supporting details, text 

summary, and questions. The purpose of regrouping is to remediate misunderstandings of 

reading comprehension strategies that can be helped by peers. 

 GOAL: 
OBJECTIVE/LEARNIN
G GOAL/ ACTIVATE 
PRIOR KNOWLEDGE 

 20% 

INSTRUCT: TEACHER 
INPUT/DIRECT 

INSTRUCTION —I 
DO/WE DO 

20% 

ENGAGE: STUDENT 
ACTIVE 

PARTICIPATION – YOU 
DO (STUDENT 

ACTIVITY) 
45% 

ASSESS: IDENTIFY 
STUDENT 

SUCCESS/MONITOR/
RETEACH AND 

EXTEND LESSON 
15%  

PROVIDE CLOSURE 

Group 
Practice 

By the end of 
instruction, SWBAT 
demonstrate an 
understanding of 
reading 
comprehension 
strategies by putting 
them to use when 
reading. 
 

Teacher should ask 
students to recall 
what reading 
comprehension 
strategies they have 
heard been taught in 
this course. 
 
Teacher will place 
students in groups. 

Students should read 
the text together. 
Together they should 
answer the following 
questions: what words 
did you circle? what is 
a summary of the 
paragraph? what did 
you underline as the 
main idea? what 
predictions can you 
make about the text? 

The teacher should 
ask the students 
follow-up questions 
reading the 
strategies: what did 
you underline as the 
main idea? or what 
predictions can you 
make about the text? 

Figure 5.9. Displays the breakdown of each section of the lesson plan. 
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Day 17-20 

Before beginning the class reading of the day, spend time reviewing the strategies such as 

strategies 1. Circle words you don’t understand, 2. Identify the main idea and details, 3. 

Summarize the text, and 4. Ask questions to make predictions (5-7 minutes). Have students read 

a select section of the text independently. Again, these lessons are to be a supplement to the 

current lesson plan. Have the students use the strategies as they read the text (35 minutes). End 

class by reviewing the words students did not know, underlined main idea and supporting details, 

text summary, and questions.  

On test day, review with the students the strategies. Provide the students the assessment. 

When the students are complete, pick up the assessment. End class by reviewing the answers to 

the test. 

 GOAL: 
OBJECTIVE/LEARNIN
G GOAL/ ACTIVATE 
PRIOR KNOWLEDGE 

 20% 

INSTRUCT: TEACHER 
INPUT/DIRECT 

INSTRUCTION —I 
DO/WE DO 

20% 

ENGAGE: STUDENT 
ACTIVE PARTICIPATION 

– YOU DO (STUDENT 
ACTIVITY) 

45% 

ASSESS: IDENTIFY 
STUDENT 

SUCCESS/MONITOR/
RETEACH AND 

EXTEND LESSON 
15%  

PROVIDE CLOSURE 

Individual 
Practice 

By the end of 
instruction, SWBAT 
demonstrate an 
understanding of 
reading 
comprehension 
strategies by putting 
them to use when 
reading. 

Teacher should ask 
students to recall 
what reading 
comprehension 
strategies they have 
heard been taught in 
this course. 
 
Teacher will model 
the use of reading 
comprehension 
strategies by doing a 
read aloud with the 
class. 

Students should read 
the text independently 
and answer the 
following questions: 
what words did you 
circle? what is a 
summary of the 
paragraph? what did 
you underline as the 
main idea? what 
predictions can you 
make about the text? 

The teacher should 
ask the students 
follow-up questions 
reading the strategies: 
what did you 
underline as the main 
idea? or what 
predictions can you 
make about the text? 
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Formative 
Assessment 2 

By the end of 
instruction, SWBAT 
demonstrate an 
understanding of 
reading 
comprehension 
strategies by putting 
them to use when 
reading. 
 
 

The teacher should 
administer the 
assessment to the 
students. 

Students should 
independently 
complete the 
assessment. 

Teacher should 
review questions on 
assessment after 
students turn in the 
test. 

Figure 5.10. Displays the breakdown of each section of the lesson plan. 

Unit I-Week 5 (Day 21-25): Continued Practice 

Day 21 

Before beginning the class reading of the day, spend time reviewing the strategies based 

on Formative 2 results. (5-7 minutes). As a class read a select section of the novel together. Have 

the students use the strategies as they read the text (35 minutes). Pause throughout the reading to 

ask for answers to the reading strategies: words students did not know, underlined main idea and 

supporting details, and text summary. End class by asking what questions or predictions the 

students created. 

 

 GOAL: 
OBJECTIVE/LEARNING 

GOAL/ ACTIVATE 
PRIOR KNOWLEDGE 

 20% 

INSTRUCT: TEACHER 
INPUT/DIRECT 

INSTRUCTION —I 
DO/WE DO 

20% 

ENGAGE: STUDENT 
ACTIVE 

PARTICIPATION – 
YOU DO (STUDENT 

ACTIVITY) 
45% 

ASSESS: IDENTIFY 
STUDENT 

SUCCESS/MONITOR/RE
TEACH AND EXTEND 

LESSON 
15%  

PROVIDE CLOSURE 

Whole Class 
Practice 

By the end of 
instruction, SWBAT 
demonstrate an 
understanding of 
reading 
comprehension 

Teacher should ask 
students to recall what 
reading 
comprehension 
strategies they have 
heard been taught in 

Students should 
follow along with 
the teacher as the 
class reads the text. 
The teacher pause 
after each 

The teacher should ask 
the students follow-up 
questions reading the 
strategies: what did you 
underline as the main 
idea? or what 
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strategies by putting 
them to use when 
reading. 

this course. 
 
Teacher will model the 
use of reading 
comprehension 
strategies by doing a 
read aloud with the 
class. 

paragraph and have 
students follow the 
first 2 steps of the 
reading strategies. 
Then ask probing 
questions such as 
what words did you 
circle? or what is a 
summary of the 
paragraph? 
 
The teacher and 
students should 
then continue 
reading the text 
pausing together to 
underline the main 
idea and important 
details. 
 

predictions can you 
make about the text? 

Figure 5.11. Displays the breakdown of each section of the lesson plan. 

Day 22 

Before beginning the class reading of the day, spend time reviewing the strategies. (5-7 

minutes). Have students read a select section of the novel independently Have the students use 

the strategies as they read the text (35 minutes). End class by reviewing the words students did 

not know, underlined main idea and supporting details, text summary, and questions.  

 

 GOAL: 
OBJECTIVE/LEARNIN
G GOAL/ ACTIVATE 
PRIOR KNOWLEDGE 

 20% 

INSTRUCT: TEACHER 
INPUT/DIRECT 

INSTRUCTION —I 
DO/WE DO 

20% 

ENGAGE: STUDENT 
ACTIVE PARTICIPATION 

– YOU DO (STUDENT 
ACTIVITY) 

45% 

ASSESS: IDENTIFY 
STUDENT 

SUCCESS/MONITOR/
RETEACH AND 

EXTEND LESSON 
15%  

PROVIDE CLOSURE 

Individual 
Practice 

By the end of 
instruction, SWBAT 
demonstrate an 

Teacher should ask 
students to recall 
what reading 

Students should read 
the text independently 
and answer the 

The teacher should 
ask the students 
follow-up questions 
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understanding of 
reading 
comprehension 
strategies by putting 
them to use when 
reading. 
 
 

comprehension 
strategies they have 
heard been taught in 
this course. 
 
Teacher will model 
the use of reading 
comprehension 
strategies by doing a 
read aloud with the 
class. 

following questions: 
what words did you 
circle? what is a 
summary of the 
paragraph? what did 
you underline as the 
main idea? what 
predictions can you 
make about the text? 

reading the strategies: 
what did you 
underline as the main 
idea? or what 
predictions can you 
make about the text? 

Figure 5.12. Displays the breakdown of each section of the lesson plan. 

Day 23 

Before beginning the class reading of the day, spend time reviewing the strategies. (5-7 

minutes). As a class read a select section of the novel together. Have the students use the 

strategies as they read the text (35 minutes). Pause throughout the reading to ask for answers to 

the reading strategies: words students did not know, underlined main idea and supporting details, 

and text summary. End class by asking what questions or predictions the students created. 
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 GOAL: 
OBJECTIVE/LEARNING 

GOAL/ ACTIVATE 
PRIOR KNOWLEDGE 

 20% 

INSTRUCT: TEACHER 
INPUT/DIRECT 

INSTRUCTION —I 
DO/WE DO 

20% 

ENGAGE: STUDENT 
ACTIVE 

PARTICIPATION – 
YOU DO (STUDENT 

ACTIVITY) 
45% 

ASSESS: IDENTIFY 
STUDENT 

SUCCESS/MONITOR/RE
TEACH AND EXTEND 

LESSON 
15%  

PROVIDE CLOSURE 

Whole Class 
Practice 

By the end of 
instruction, SWBAT 
demonstrate an 
understanding of 
reading 
comprehension 
strategies by putting 
them to use when 
reading. 

Teacher should ask 
students to recall what 
reading 
comprehension 
strategies they have 
heard been taught in 
this course. 
 
Teacher will model the 
use of reading 
comprehension 
strategies by doing a 
read aloud with the 
class. 

Students should 
follow along with 
the teacher as the 
class reads the text. 
The teacher pause 
after each 
paragraph and have 
students follow the 
first 2 steps of the 
reading strategies. 
Then ask probing 
questions such as 
what words did you 
circle? or what is a 
summary of the 
paragraph? 
 
The teacher and 
students should 
then continue 
reading the text 
pausing together to 
underline the main 
idea and important 
details. 
 

The teacher should ask 
the students follow-up 
questions reading the 
strategies: what did you 
underline as the main 
idea? or what 
predictions can you 
make about the text? 

Figure 5.13. Displays the breakdown of each section of the lesson plan. 

Day 24 

Before beginning the class reading of the day, spend time reviewing the strategies. (5-7 

minutes). Have students read a select section of the novel independently Have the students use 
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the strategies as they read the text (35 minutes). End class by reviewing the words students did 

not know, underlined main idea and supporting details, text summary, and questions.  

 GOAL: 
OBJECTIVE/LEARNING 

GOAL/ ACTIVATE 
PRIOR KNOWLEDGE 

 20% 

INSTRUCT: TEACHER 
INPUT/DIRECT 

INSTRUCTION —I 
DO/WE DO 

20% 

ENGAGE: STUDENT 
ACTIVE PARTICIPATION 

– YOU DO (STUDENT 
ACTIVITY) 

45% 

ASSESS: IDENTIFY 
STUDENT 

SUCCESS/MONITOR/
RETEACH AND 

EXTEND LESSON 
15%  

PROVIDE CLOSURE 

Individual 
Practice 

By the end of 
instruction, SWBAT 
demonstrate an 
understanding of 
reading 
comprehension 
strategies by putting 
them to use when 
reading. 
 

Teacher should ask 
students to recall 
what reading 
comprehension 
strategies they have 
heard been taught in 
this course. 
 
Teacher will model 
the use of reading 
comprehension 
strategies by doing a 
read aloud with the 
class. 

Students should read 
the text independently 
and answer the 
following questions: 
what words did you 
circle? what is a 
summary of the 
paragraph? what did 
you underline as the 
main idea? what 
predictions can you 
make about the text? 

The teacher should 
ask the students 
follow-up questions 
reading the strategies: 
what did you 
underline as the main 
idea? or what 
predictions can you 
make about the text? 

Figure 5.14. Displays the breakdown of each section of the lesson plan. 

Day 25 

Before beginning the class reading of the day, spend time reviewing the strategies. (5-7 

minutes). As a class read a select section of the novel together. Have the students use the 

strategies as they read the text (35 minutes). Pause throughout the reading to ask for answers to 

the reading strategies: words students did not know, underlined main idea and supporting details, 

and text summary. End class by asking what questions or predictions the students created. 
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 GOAL: 
OBJECTIVE/LEARNING 

GOAL/ ACTIVATE 
PRIOR KNOWLEDGE 

 20% 

INSTRUCT: TEACHER 
INPUT/DIRECT 

INSTRUCTION —I 
DO/WE DO 

20% 

ENGAGE: STUDENT 
ACTIVE 

PARTICIPATION – 
YOU DO (STUDENT 

ACTIVITY) 
45% 

ASSESS: IDENTIFY 
STUDENT 

SUCCESS/MONITOR/RE
TEACH AND EXTEND 

LESSON 
15%  

PROVIDE CLOSURE 

Whole Class 
Practice 

By the end of 
instruction, SWBAT 
demonstrate an 
understanding of 
reading 
comprehension 
strategies by putting 
them to use when 
reading. 

Teacher should ask 
students to recall what 
reading 
comprehension 
strategies they have 
heard been taught in 
this course. 
 
Teacher will model the 
use of reading 
comprehension 
strategies by doing a 
read aloud with the 
class. 

Students should 
follow along with 
the teacher as the 
class reads the text. 
The teacher pause 
after each 
paragraph and have 
students follow the 
first 2 steps of the 
reading strategies. 
Then ask probing 
questions such as 
what words did you 
circle? or what is a 
summary of the 
paragraph? 
 
The teacher and 
students should 
then continue 
reading the text 
pausing together to 
underline the main 
idea and important 
details. 
 

The teacher should ask 
the students follow-up 
questions reading the 
strategies: what did you 
underline as the main 
idea? or what 
predictions can you 
make about the text? 

Figure 5.15. Displays the breakdown of each section of the lesson plan. 
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Unit I- Week 6 (Day 26-30): Final Practice and Assessment 

Day 26 

Before beginning the class reading of the day, spend time reviewing the strategies. (5-7 

minutes). As a class read a select section of the novel together. Have the students use the 

strategies as they read the text (35 minutes). Pause throughout the reading to ask for answers to  

the reading strategies: words students did not know, underlined main idea and supporting details, 

and text summary. End class by asking what questions or predictions the students created. 

 

 GOAL: 
OBJECTIVE/LEARNING 

GOAL/ ACTIVATE 
PRIOR KNOWLEDGE 

 20% 

INSTRUCT: TEACHER 
INPUT/DIRECT 

INSTRUCTION —I 
DO/WE DO 

20% 

ENGAGE: STUDENT 
ACTIVE 

PARTICIPATION – 
YOU DO (STUDENT 

ACTIVITY) 
45% 

ASSESS: IDENTIFY 
STUDENT 

SUCCESS/MONITOR/RE
TEACH AND EXTEND 

LESSON 
15%  

PROVIDE CLOSURE 

Whole Class 
Practice 

By the end of 
instruction, SWBAT 
demonstrate an 
understanding of 
reading 
comprehension 
strategies by putting 
them to use when 
reading. 

Teacher should ask 
students to recall what 
reading 
comprehension 
strategies they have 
heard been taught in 
this course. 
 
Teacher will model the 
use of reading 
comprehension 
strategies by doing a 
read aloud with the 
class. 

Students should 
follow along with 
the teacher as the 
class reads the text. 
The teacher pause 
after each 
paragraph and have 
students follow the 
first 2 steps of the 
reading strategies. 
Then ask probing 
questions such as 
what words did you 
circle? or what is a 
summary of the 
paragraph? 
 
The teacher and 
students should 
then continue 
reading the text 

The teacher should ask 
the students follow-up 
questions reading the 
strategies: what did you 
underline as the main 
idea? or what 
predictions can you 
make about the text? 
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pausing together to 
underline the main 
idea and important 
details. 
 

Figure 5.16. Displays the breakdown of each section of the lesson plan. 

Day 27 

Before beginning the class reading of the day, spend time reviewing the strategies. (5-7 

minutes). Have students read a select section of the novel independently Have the students use 

the strategies as they read the text (35 minutes). End class by reviewing the words students did 

not know, underlined main idea and supporting details, text summary, and questions.  

 

 GOAL: 
OBJECTIVE/LEARNIN
G GOAL/ ACTIVATE 
PRIOR KNOWLEDGE 

 20% 

INSTRUCT: TEACHER 
INPUT/DIRECT 

INSTRUCTION —I 
DO/WE DO 

20% 

ENGAGE: STUDENT 
ACTIVE PARTICIPATION 

– YOU DO (STUDENT 
ACTIVITY) 

45% 

ASSESS: IDENTIFY 
STUDENT 

SUCCESS/MONITOR/
RETEACH AND 

EXTEND LESSON 
15%  

PROVIDE CLOSURE 

Individual 
Practice 

By the end of 
instruction, SWBAT 
demonstrate an 
understanding of 
reading 
comprehension 
strategies by putting 
them to use when 
reading. 
 

Teacher should ask 
students to recall 
what reading 
comprehension 
strategies they have 
heard been taught in 
this course. 
 
Teacher will model 
the use of reading 
comprehension 
strategies by doing a 
read aloud with the 
class. 

Students should read 
the text independently 
and answer the 
following questions: 
what words did you 
circle? what is a 
summary of the 
paragraph? what did 
you underline as the 
main idea? what 
predictions can you 
make about the text? 

The teacher should 
ask the students 
follow-up questions 
reading the strategies: 
what did you 
underline as the main 
idea? or what 
predictions can you 
make about the text? 

Figure 5.17. Displays the breakdown of each section of the lesson plan. 
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Day 28 

Before beginning the class reading of the day, spend time reviewing the strategies. (5-7 

minutes). As a class read a select section of the novel together. Have the students use the 

strategies as they read the text (35 minutes). Pause throughout the reading to ask for answers to 

the reading strategies: words students did not know, underlined main idea and supporting details, 

and text summary. End class by asking what questions or predictions the students created.  
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 GOAL: 
OBJECTIVE/LEARNING 

GOAL/ ACTIVATE 
PRIOR KNOWLEDGE 

 20% 

INSTRUCT: TEACHER 
INPUT/DIRECT 

INSTRUCTION —I 
DO/WE DO 

20% 

ENGAGE: STUDENT 
ACTIVE 

PARTICIPATION – 
YOU DO (STUDENT 

ACTIVITY) 
45% 

ASSESS: IDENTIFY 
STUDENT 

SUCCESS/MONITOR/RE
TEACH AND EXTEND 

LESSON 
15%  

PROVIDE CLOSURE 

Whole Class 
Practice 

By the end of 
instruction, SWBAT 
demonstrate an 
understanding of 
reading 
comprehension 
strategies by putting 
them to use when 
reading. 

Teacher should ask 
students to recall what 
reading 
comprehension 
strategies they have 
heard been taught in 
this course. 
 
Teacher will model the 
use of reading 
comprehension 
strategies by doing a 
read aloud with the 
class. 

Students should 
follow along with 
the teacher as the 
class reads the text. 
The teacher pause 
after each 
paragraph and have 
students follow the 
first 2 steps of the 
reading strategies. 
Then ask probing 
questions such as 
what words did you 
circle? or what is a 
summary of the 
paragraph? 
 
The teacher and 
students should 
then continue 
reading the text 
pausing together to 
underline the main 
idea and important 
details. 
 

The teacher should ask 
the students follow-up 
questions reading the 
strategies: what did you 
underline as the main 
idea? or what 
predictions can you 
make about the text? 

Figure 5.18. Displays the breakdown of each section of the lesson plan. 

Day 29-30 
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On the vocabulary test day, review with the students the strategies. Provide the students 

the assessment. When the students are complete, pick up the assessment and continue with your 

lesson.  

On reading comprehension test day, review with the students the strategies. Provide the 

students the assessment. When the students are complete, pick up the assessment. 

 

 GOAL:OBJECTIVE/LE
ARNING GOAL/ 
ACTIVATE PRIOR 
KNOWLEDGE 

 20% 

INSTRUCT: TEACHER 
INPUT/DIRECT 

INSTRUCTION —I 
DO/WE DO 

20% 

ENGAGE: STUDENT 
ACTIVE PARTICIPATION 

– YOU DO (STUDENT 
ACTIVITY) 

45% 

ASSESS: IDENTIFY 
STUDENT 

SUCCESS/MONITOR/R
ETEACH AND EXTEND 

LESSON 
15%  

PROVIDE CLOSURE 

Gates 
MacGinitie 
Vocabulary 
Assessment 

By the end of 
instruction, SWBAT 
define words based 
on context. 

Teacher will instruct 
student to begin 
Gates MacGinitie 
Vocabulary section. 
Teacher will go over 
example questions. 

Student will take the 
Gates MacGinitie 
Vocabulary section to 
assess their reading 
level. 
(20 minutes for this 
section) 

Teacher will instruct 
students to complete 
their exam. 

Gates 
MacGinitie 
Reading 
Comprehension  

By the end of 
instruction, SWBAT 
demonstrate an 
understanding of 
reading 
comprehension 
strategies by putting 
them to use when 
reading. 

Teacher will instruct 
student to begin 
Gates MacGinitie 
Reading 
Comprehension 
section. Teacher will 
go over example 
questions. 

Student will take the 
Gates MacGinitie 
Reading 
Comprehension section 
to assess their reading 
level. 
(35 minutes for this 
section) 

Teacher will instruct 
students to complete 
their exam. 

Figure 5.19. Displays the breakdown of each section of the lesson plan. 
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Instructional Design Rationale 

The purpose of the instructional design plan is to teach reading comprehension strategies 

to increase reading comprehension. As stated before, the plan is not to teach the strategies in 

isolation but within the units not only to better comprehend the class texts, but also provide 

reinforced practice. The chosen strategies (1. Circle words you don’t understand, 2. Identify the 

main idea and details, 3. Summarize the text, and 4. Ask questions to make predictions) were 

chosen because they are simple tools that force readers to slow down when reading. When 

readers slow down while reading, they can better recall information. The purpose of the plan is 

not to take away from any current lesson plan or units, but to enhance them. These strategies can 

be used with any text.  

Because motivation is lacking, enhancing incentives and celebrating student success must 

be implemented. It is suggested to provide incentives such as bonus for turning in the reading 

strategies bookmark with each reading assignment. To celebrate success, provide authentic 

feedback to each student individually  and celebrate the whole class’ success. 

The assessments chosen require the students to use the reading comprehension annotating 

strategies as well as answer multiple choice questions that question their understanding of the 

text. This text was chosen because it is related to the sample group who is 100% Hispanic. 

Relatable texts are more engaging for students to read. As well, it is at the 5th grade reading 

level. From the original needs assessment in August to the mid-point in January, the results show 

that a majority of the students read at the 5th grade level. The original needs assessment given in 

August, Gates MacGinitie [Fall-Form S], showed that the class average grade level equivalent on 

the vocabulary section was 5.9; this number represents the grade level as the whole number and 

month in that grade as the decimal. The reading comprehension grade equivalent was 6.6. Based 
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on the recent assessment given in January of the current sample group, the average English 

vocabulary grade level equivalent according to the Gates MacGinitie test [Winter-Form T] was 

5.4. The reading comprehension score was 5.4. This formative assessment will assess them at 

their level to authentically show what they have and have not mastered. This test format has the 

students practice the reading comprehension strategies, then assesses their understanding of the 

text.  

With guided practice building towards individual practice, the students will have 

sufficient support and practice with the strategies. By weaving in guided practice after 

assessment, it provides a chance for remediation and review if necessary. 

Evaluation Plan 

Formative Evaluation Plan 1 

The instructional design plan is to help increase the reading levels of the 21 students in 

my sophomore English class at Capitol Hill High School. The current intervention plan is to 

require each student to complete independent reading assignments weekly based on a chosen 

book. However, students in the class are unmotivated to complete the assignments. Of the 21 

students and the three current grade reading assignments, 12 turned in the first assignment, nine 

turned in the second assignment, and seven turned in the third assignment. The amount has 

quickly dropped to less than half of the class in a span of three weeks. The plan is to continue 

weekly independent reading assignments but to weave in more explicit reading comprehension 

activities and other instructional strategies to grow reading levels. Throughout the unit, 

motivation needs to be increased by celebrating success and providing incentives. 
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These reading strategies are not meant to be taught in isolation but in accordance with the 

texts of your unit. Weaving in the strategies to the text of the unit will help the unit lesson be 

reinforced. For example, if the class is reading Night by Elie Weisel and the unit goal is to 

comprehend Weisel’s use of figurative language to express his experience, using reading 

comprehension strategies will reinforce the understanding of the figurative language in the text. 

 The project goal is to design an effective and engaging reading comprehension strategies 

to increase student reading levels. The learning goal is that by the end of instruction, students 

will be able to use reading comprehension strategies to understand texts. 

Goal(s) 
1.   By the end of instruction, students will be able to use reading comprehension strategies to understand 
texts. 

Objective Statement Specify 
categories of 
learning 
outcomes 

Specify type of 
knowledge 
Involved and 
provide 
examples 

Assessment 
Technique 
  

Assessment Sample Item 
  

Objective 1: By the end of instruction, SWBAT demonstrate an understanding of reading comprehension 
strategies by putting them to use when reading. 

Enabling objective 1.1: 
Use known skills for 
reading comprehension. 
  

  
Cognitive 
strategy 

  
Procedures 

  
Annotate new texts 
independently. 

  
Please show your 
annotation as you read 
the text. 

Enabling objective 1.2: 
Summarize a text. 
  
  

  
Cognitive 
strategy 

  
Concepts and 
facts 

  
Short answer 

  
Summarize the text after 
you read it. 
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Enabling objective 1.3: 
Underline important 
words or phrases. 

  
Cognitive 
strategy 

  
Concepts and 
facts 

  
Multiple choice 

  
What is the main idea of 
the text? 

Enabling objective 1.4: 
Ask follow up questions 
about predictions about 
the text. 
 

  
Cognitive 
strategy 

  
Concepts and 
facts 

  
Short response 

  
Make an inference about 
what will happen next In 
the story. 

Enabling objective 1.5: 
Explain the meaning of 
the words using the 
English vocabulary they 
have learned. 

  
Cognitive 
strategy 

  
Concepts and 
facts 

  
Short response or 
multiple choice. 

  
What is the meaning of 
the word in the context of 
the sentence? 

Enabling objective 1.6: 
Identify words they do 
not know in a text. 

  
Cognitive 
strategy 

  
Fact 

  
Annotate new texts 
independently. 

  
Please show your 
annotation as you read 
the text. 

Objective 2: By the end of instruction, SWBAT demonstrate motivation to increase reading levels by 
completing assigned independent assignments. 

Enabling objective 3.1: 
Choose a book that 
meets the individual 
student’s interests. 

  
Attitude 

  
Attitude 

  
Self-selecting 
reading 

  
Check out a book from 
the library or bookstore. 

Enabling objective 3.2: 
Demonstrate a desire to 
complete reading 
assignments if the 
student missed the 
original assignment by 
completing the 
alternative assignment. 

  
Attitude 

  
Attitude 

  
Completing and 
turning in 
independent 
reading logs. 

  
Read each day and log 
the pages. Complete the 
questions on the reading 
log. 

 

Figure 6. Displays the detailed stages of the task process. 
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In order to accomplish the instructional plan goal, the objectives have to be met. But first, 

students need to have the prerequisite skills of reading. Likewise, the enabling objectives are 

subordinate knowledge that needs to be known before accomplishing the objective. Further         

objectives will be broken down as formative assessments reveal a misunderstanding or 

understanding of the objectives. For example, if after practicing identifying the main idea of a 

text and the students are still struggling, a discussion point on what makes the main idea of a text 

the main idea will be completed.  

 By the time of the first formative assessment, as seen in Figure 2, students will have 

multiple opportunities for teaching modeling and peer work reinforcement. Formative 1 assesses 

the student’s ability to use the reading strategies as well as their reading comprehension (see 

Appendix G). The reading comprehension questions will assess the influence of reading 

strategies on reading comprehension. Students are required to use the learned strategies (e.g. 1. 

Circle words you don’t understand, 2. Identify the main idea and details, 3. Summarize the text, 

and 4. Ask questions to make predictions) as they read the text. The following vocabulary 

questions require the students to define words as they are used in context. The multiple choice 

questions assess the students’ comprehension of the text. 

Materials needed for Formative 1: 

● Formative 1 (hard copies) 

● Pencils 
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Reading Comprehension Strategies Unit Calendar 

Monday Tuesday Wednesday Thursday Friday 

Day 1 

Introduction to Reading 

Strategies 

Week 1 

Day 2 

 

Teacher Modeling Practice 

Day 3 

 

Teacher Modeling Practice 

Day 4 

 

Teacher Modeling Practice 

Day 5 

 

Whole Class Practice 

Day 6 

Whole Class Practice 

Week 2 

Day 7 

 

Group Practice 

Day 8 

 

Group Practice 

Day 9 

 

Group Practice 

Day 10 

 

Formative 1 

Day 11 

Group Practice 

Week 3 

Day 12 

 

Teacher Modeling Practice 

Day 13 

 

Individual Practice 

Day 14 

 

Individual Practice 

Day 15 

 

Individual Practice 

Day 16 

Group Practice 

Week 4 

Day 17 

 

Individual Practice 

Day 18 

 

Individual Practice 

Day 19 

 

Individual Practice 

Day 20 

 

Formative 2 

Day 21 

Whole Class Practice 

Week 5 

Day 22 

 

Individual Practice 

Day 23 

 

Whole Class Practice 

Day 24 

 

Individual Practice 

 

Day 25 

 

Whole Class Practice 

Day 26 

Whole Class Practiced 

Week 6 

Day 27 

 

Individual Practice 

Day 28 

 

Whole Class Practice 

 

Day 29 

 

Gates MacGinitie 

Assessment  

Day 30 

 

Gates MacGinitie 

Assessment  

 

Figure 7. Displays the order in which instruction should occur as it builds towards a confident independent use of reading 

comprehension strategies. 
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After Formative 1, Week 3-4 of instruction are created to provide immediate feedback 

and remediation for the reading strategies. Week 3 includes teacher modeling, peer work, and 

individual practice before Formative 2. The purpose of Formative 2 is to assess the student’s 

ability to use the reading strategies as well as their reading comprehension since the first 

formative (see Appendix H). Students are required to use the learned strategies ( e.g. 1. Circle 

words you don’t understand, 2. Identify the main idea and details, 3. Summarize the text, and 4. 

Ask questions to make predictions) as they read the text. The multiple choice questions assess 

the students’ comprehension of the text and require the students to define words as they are used 

in context.  

Materials needed for Formative 2: 

● Formative 1 (hard copies) 

● Pencils 

 Both formative assessments were chosen because the text is relatable to the sample group 

and are who is 100% Hispanic. Relatable texts are more engaging for students to read. As well, it 

is at the 5th grade reading, which according to the needs assessment is the average for the class.  

Summative Evaluation Plan 

 The summative assessment, Gates MacGinitie Form T, chosen for this instructional 

design plan is the third in a sequence of assessments (see Appendix J). This assessment was 

chosen by school administration to monitor and assess student reading growth in their time at 

Capitol Hill High School. The Gates MacGinitie reading test is used to assess reading scores and 

growth throughout the year. In August the students were given the Gates MacGinitie Form T. 

The results from this assessment revealed that students struggle with reading comprehension and 

vocabulary as they are not on level with their grade classification. The first needs assessment, 



Instructional Design Plan: INCREASING HIGH SCHOOL STUDENT READING LEVELS  55 

 

Gates MacGinitie [Fall-Form T], showed that the class average grade level equivalent on the 

vocabulary section was 5.9; this number represents the grade level as the whole number and 

month in that grade as the decimal. The reading comprehension grade equivalent was 6.6. As per 

assessment schedule, students were given the follow up assessment, Gates MacGinitie Form S, in 

January (see Appendix I). Based on the second assessment of the current sample group, the 

average English vocabulary grade level equivalent according to the Gates MacGinitie test 

[Winter-Form S] was 5.4. The reading comprehension score was 5.4 (see Appendix A). The 

current comparison data shows a decrease in scores. Although the average show decrease, 35% 

of the students who took both Form S and Form T increased at least one reading level in either 

reading comprehension or vocabulary. Because of the decrease in scores from the August test to 

the January, the instructional design plan was set in place to supplement in current intervention 

of independent reading. 

 The final Gates MacGinitie assessment (Form T) will show whether or not the 

supplication of taught reading comprehension strategies help students with reading 

comprehension and vocabulary. 

Materials needed for summative: 

● Gates MacGinitie Form T (online assessment) 

● Chromebooks 
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Appendix A-Gates MacGinitie Results 

 

Highlighted in red indicates scores that are far below mastery, levels 1-6.9. Mastery is set at 

levels 10-12 since the goal for these students is to be at their grade classification. Highlighted in 

yellow are scores near mastery, levels 7-9.9. The pink highlights the students who grew at least 

one reading level from August Form T to January Form S; the percentage is 35% of the students 

which is 7 out of 20. Student 19 is not counted in the growth average because they were not 

enrolled in the course at the time of the first Gates Assessment. 
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Appendix B-Student Reading Level Reflection 
 

Student Reading Level Reflection 

 

1st Assessment 

 
My reading level score is: Vocab __________  Reading Comprehension ___________ 

Write a reflection on your thoughts about your score. Are you surprised? Are you 
disappointed? Did you try your hardest on the test? 
 
 
 
 
 
 

Answer the following question in the space provided: Are you looking forward to raising your 
reading level? How are you going to do it? 
 
 
 
 
 
 
 

 

 

2nd Assessment 

 
My reading level score is: Vocab __________  Reading Comprehension ___________ 

Write a reflection on your thoughts about your score. Are you surprised? Are you 
disappointed? Did you try your hardest on the test? Did you show improvement? 
 
 
 
 
 
 

Answer the following question in the space provided: Are you looking forward to raising/ 
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continuing to raise your reading level? How are you going to do it? 
 
 
 
 
 
 
 

 

 
 

3rd Assessment 

 
My reading level score is: Vocab __________  Reading Comprehension ___________ 

Write a reflection on your thoughts about your score. Are you surprised? Are you 
disappointed? Did you try your hardest on the test? Did you show improvement? 
 
 
 
 
 
 

Answer the following question in the space provided: Are you looking forward to raising/ 
continuing to raise your reading level? How are you going to do it? 
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Appendix C-Context and Learner Survey 
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Instructional Design Plan: INCREASING HIGH SCHOOL STUDENT READING LEVELS62 

 

Appendix D-Context and Learner Analysis Answers 
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Appendix E-Reading Strategy Bookmarks 

 

Front Back 
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Appendix F-Reading Strategy Slideshow1 

 

 

 

 

 

                                                
1 Wiesel, Elie. (2006). Night. New York: Hill and Wang. 
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Appendix G-Formative Example 1 

Reading Comprehension Strategies Formative 12 

Directions: Use the reading comprehension strategies as practiced in class. 1) Circle words you don’t 

understand, 2) Identify the main idea and details, 3) Summarize the text, and 3) Ask question to make 

predictions. Use the spaces after paragraphs to identify the main idea and summarize the text. 

Cesar Chavez “Si, Se Puede” (“Yes, it can be done”) 

By: Sue Peterson 

Cesar Estrada Chavez (1927-1993) was a Mexican-American labor leader who used non-violent methods 

to fight for the rights of migrant farm workers in the southwestern United States. Migrant workers often 

move from farm to farm or from town to town to find work. It is usually difficult work and does not pay a 

high wage. Chavez was influenced greatly by the peaceful philosophies of St. Francis of Assisi and 

Mohandas Gandhi.  

Chavez was born in Arizona. When he was ten-years old, his parents lost the family farm because of the 

Great Depression. They were forced to become migrant workers themselves. Chavez worked part-time in 

the farm fields with his family in Arizona and later in California when his family lived there. After 

graduating from 8th grade, Chavez worked full-time to help support his family. He served in the U.S. Navy 

during WWII, married Helen Fabela in 1948, and eventually helped raise a family of eight children. Chavez 

and his wife helped teach Mexican immigrants to read and helped them with voting registration.  

Describe Cesar Chavez: __________________________________________________________ 

 

                                                
2 Grade 5 Reading Comprehension Worksheet and Story Exercises. (n.d). Retrieved from 

https://www.k5learning.com/sites/all/files/worksheets/K5_RC_Gr5_LT1_SampleW.pdf 
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Chavez was concerned over the health and working conditions of the migrant population. He did not like 

the use of pesticides, the name of the chemicals used to kill bugs on the crops. He knew that pesticides 

could make human beings sick. He organized a group of people to help work for the rights of farm 

workers. They worked on many goals like increasing the wages for the workers, improving their working 

conditions, and improving the safety for the farm workers.  

Chavez helped organize strikes, whereby the workers chose to stop working to protest some important 

issues related to work. For example, the migrant workers went on strike to protest the poor wages, poor 

working conditions, and lack of safety on their jobs. They refused to work until something changed 

regarding their salary and these working conditions. The public, that is consumers like you, sometimes 

chooses to support the strike by not buying certain products or not buying from a certain store, etc. This 

is called a boycott. Boycotts put pressure on the people who make decisions regarding those who are 

protesting and striking. Chavez went on many hunger strikes, too, which is another type of strike to prove 

a point and draw attention to what his concerns were. In a hunger strike, you basically do not eat until 

the demands are met. Chavez was able to use the hunger strikes to move legislators to change the laws 

to improve the lives of farm workers.  

What is the main idea? __________________________________________________________ 

Because of Chavez’s actions, he was jailed many times. Despite this, he continued his goal of helping to 

fight for the migrant worker. Chavez, with aid from Dolores Huerta and Gilbert Padilla, started a union 

called the National Farm Workers Association (NFWA) to help fight for social justice. He organized a 

national boycott of lettuce and grapes. The name NFWA was changed to the United Farm Workers (UFW) 

in 1974. In 1978, some of the demands for better wages and working conditions were met, so the 
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boycott for the lettuce and grapes was lifted.  

Throughout his life, Chavez’s motto was “Si, se puede”. This meant, “Yes, it can be done”. Chavez proved 

that it could be done. His work for fair treatment and better pay for migrant workers helped make the 

lives of millions of people better. After a lifetime of working to help these people, Chavez died in 1993. 

He received the Presidential Medal of Freedom after his death. Chavez’s children and grandchildren 

continue in his footsteps to help fight for the rights for migrant workers.  

Summarize the text: ____________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

1. Definitions (Write the meaning of each word as it is used in the text.) 

a. Migrant: __________________________________________________________ 

b. Boycott: __________________________________________________________ 

c. Pesticides: ________________________________________________________ 

2. What are 3 reasons that there were migrant farm worker “strikes” mentioned in the text? 

a. to protest poor wages 

b. to protest working conditions 

c. to protest safety conditions 

d. to be able to go on vacation 

3. What is the name of the union that Chavez started? 

a. The Migrant Association 

b. The National Farm Workers Association 
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c. Farmers All United 

d. All for One 
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Appendix H-Formative Example 2 

Reading Comprehension Strategies Formative 23 

Directions: Use the reading comprehension strategies as practiced in class. 1) Circle words you don’t 

understand, 2) Identify the main idea and details, 3) Summarize the text, and 4) Ask question to make 

predictions. 

Veronica Sees Stars 

Halfway through the fourth quarter, Veronica’s team trailed its rival by three points. Take it slow, 

Veronica reminded herself as she pivoted around one of her opponents and dribbled confidently down 

the court toward the basket for what she thought would be an easy layup. But as her feet left the ground 

and the ball left her hand, one of her opponents tried to stuff her, accidentally striking Veronica in the 

forehead with her elbow. Veronica’s father had just arrived to catch the last part of the game and saw 

Veronica get fouled and hit the floor.  

He flinched when he heard the resounding thump as her head hit the wooden floor of the gym. 

“Why isn’t she getting up?” he asked himself as slow seconds ticked by. 

The coach, moving toward Veronica on the floor, signaled for her father to join them. Veronica’s 

dad hurried to the court, hoping her injury wasn’t as serious as it seemed. 

Describe Veronica: __________________________________________________________ 

Veronica, who had heard the ref’s whistle blow for the foul when she hit the gym floor, now 

seemed to be hearing something else. 

  

                                                
3 Benchmark Passages & Running Records. (n.d.). Retrieved from  

https://www.razplus.com/assessments/benchmark-passages/ 
 

https://www.raz/
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“Are you okay?” the coach asked. 

Veronica heard the words, but she could not respond. She saw little bursts of light, like tiny stars 

twinkling in the air. 

“Are you okay?” the coach asked again. 

Now Veronica recognized the coach kneeling beside her.  

“I think so,” Veronica said, pushing up to a sitting position. She saw her father next to the coach, which 

confused her. What’s he doing here? She wondered. Together, the two men helped Veronica back to the 

bench, and the ref’s whistle signaled that play could resume. 

Veronica’s coach handed her a cold pack, which pressed to the swelling bump on the back of her head. 

“A concussion?” Veronica repeated after her doctor had completed the medical examination. She hadn’t 

the faintest notion what that meant.  

“Yes, a mild concussion,” the doctor answered. “That blow to your head shook your brain inside your 

skull, so I’m insisting that you rest your brain and your body for a while.” 

“How long?” Veronica asked nervously, thinking about the basketball finals scheduled to take place on 

Saturday.  

“At least a week,” said the doctor. “A concussion is a serious injury, Veronica.” 

Veronica’s treatment still included bed rest on the day of the basketball finals. She begged her father to 

relent and relax on enforcing the doctor’s orders, but each time her father shook his head and repeated, 

“A concussion is a serious injury.” 

“But these are the finals!” Veronica pleaded. 

 

“There will be other games,” Veronica’s father said with such finality that Veronica knew not to argue. 
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Veronica wasn’t supposed to read, so instead she listened to an audiobook as a distraction. Lightning 

outside her window caught her attention. Wow, that’s some storm! she thought. That night, Veronica 

anxiously texted her teammate Caitlin, determined to find out how the Fighting Cougars had performed. 

Why couldn’t Veronica play? __________________________________________________________ 

Postponed. Storm flooded highway, Caitlin texted back.  

Veronica smiled at the ceiling, delighted that their challengers’ bus driver wouldn’t risk getting the team 

caught in the storm. The first three quarters of the final game flew by. Veronica felt phenomenal— better 

than ever— and it showed in her game. She made two three-pointers and several key rebounds. In the 

last seconds, Veronica passed the ball to Caitlin, who was in midair near the basket and caught the ball to 

score the winning points of the game. 

As Veronica hugged her teammates in celebration, she saw stars flashing in the air, but this time the 

flashes were coming from the cameras and phones as spectators photographed the new champions. 

Summarize the text: ____________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

1. What caused the regional basketball finals 

to be moved to a later date? 

a. A bad rainstorm caused dangerous 

flooding on local high ways. 

b. Veronica fell while playing 

basketball and suffered a mild 

4. On which of the following topics does the 

author express a specific point of view? 

a. The value of education 

b. Dealing with concussions 

c. Fair play during a game 

d. The importance of family 
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concussion. 

c. The coach for the Fighting Cougars 

was unable to attend the game. 

d. The bus that carried the opposing 

team broke down on the highway. 

2. Which word best describes how Veronica’s 

father felt about Veronica’s need to rest? 

a. Hesitant 

b. Relieved 

c. Uncertain 

d. determined 

3. What event would likely have occurred if 

Veronica had played basketball right after 

her injury?  

a. She would have helped her team 

win the finals. 

b. She would have made her injury 

worse. 

c. She would have made her father 

proud. 

d. She would have proven to her 

5. What is the meaning of the word relent as 

it is used on page 3? 

a. yield  

b. obey 

c. remark 

d. adopt  
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father that the doctor’s advice was 

wrong. 
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Appendix I-Gates MacGinitie Form S4 

 

Needs Assessment 

Form S- Vocabulary 

 
                                                
4 MacGinitie, W. H., & Riverside Publishing Company. (2000). Gates-MacGinitie reading tests. 

Itasca, IL: Riverside. 
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Form S- Reading Comprehension 
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Appendix J-Gates MacGinitie Form T5 

 

Summative Assessment 

Form T - Vocabulary  

 
  

                                                
5 MacGinitie, W. H., & Riverside Publishing Company. (2000). Gates-MacGinitie reading tests. 

Itasca, IL: Riverside. 
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Form T – Reading Comprehension 
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Appendix K-SME and Peer Feedback 

Subject-Matter Expert Report 

The subject-matter expert with whom I consulted for this instructional design project is 

the Instructional Coach at Capitol Hill High School, Melinda Moore. She taught freshman 

English for over 20 years and has since been an Instructional Coach in Oklahoma City Public 

Schools and CHHS for 3 years. Mrs. Moore has been very influential in my classroom as I teach 

sophomore English at Capitol Hill High School for the last 3 years. I have consulted with her for 

many lessons and ideas over the years.  

For my instructional design project, she has advised me from the beginning. She helped 

guide my choice in the project and helped come up with the instructional strategies in my plan. 

We have met in person and have consulted over email.  

To discuss my questions about my instructional design plan, I emailed the project for her 

to review before we met on April 4th for her to share her thoughts. As she reviewed the needs, 

context, and learner analysis; task analysis; and instructional design plan, I asked her to focus on 

these specific questions: 

For the needs, learner, and context analysis, can you review needs, context, and learner 

analysis sections? 

For the task analysis, can you review the learning objectives? 

For the instructional design plan, can you review the objectives and progression? 

Needs, Learner, and Context Analysis. 

Moore: Looks good. It was good for you to use quotes from a 9th-grade teacher. 

How are you going to celebrate success? Perhaps you can do weekly 

celebrations. 
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Me: I will do celebrations each day as I congratulate students. I will look into 

doing weekly celebrations. 

Task Analysis. 

Moore: The assessments look great. Maybe you can do weekly assessments with a 

short passage for students to show they can use the strategies. As far as the 

formative assessments go, I will leave a space after each paragraph or group of 

paragraphs for students to use write questions, make predictions, etc. (See 

changes in Appendix G-H). 

Instructional Design Plan. 

Moore: The objectives look good. Some verbiage to focus on is that summarizing 

= main idea and paraphrasing = comprehension. For added instructional 

strategies, have students circle words they don’t understand independently and 

then discuss as a small group to determine the definition. The progression of 

instructional strategies is suitable and follows the I do/ You do/ We do strategy. 

Self-Reflection from SME Report 

 Working with Melinda Moore has been very helpful, not only for the instructional design 

plan but also for other classroom lesson plans. As an instructional designer, it is beneficial for 

someone to double check your work, especially someone that has much knowledge of the subject 

matter. Mrs. Moore is the Instructional Coach at my school and also taught high school English 

for over 20 years; she is a very suitable subject matter expert when it comes to instructional plans 

regarding English topics. 
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As mentioned within my debrief with Mrs. Moore, she suggested I make slight changes 

to the formative assessments by providing space in between paragraphs for students to use the 

reading comprehension strategies. I have made the change to Formative 1 (see Appendix A).  

Peer Feedback Report 

To review my instructional design plan; needs, context, and learner analysis; and my task 

analysis, I asked two classmates who are also teachers. One, Jessica Kamp, is an elementary 

teacher, and Ja’Corie Maxwell who is a high school teacher.  

To discuss my questions about my instructional design plan, I emailed the project to them 

so they could share their thoughts. As they reviewed the needs, context, and learner analysis; task 

analysis; and instructional design plan, I asked them to focus on these specific questions: 

For the needs, learner, and context analysis, can you review needs, context, and learner 

analysis sections? 

For the task analysis, can you review the learning objectives? 

For the instructional design plan, can you review the objectives and progression? 

Kamp comments 

Needs, Learner, and Context Analysis. 

Kamp: Looks good to me! Very well-articulated and discussed all the pertinent 

information.  

Task Analysis. 

Kamp: I would put this part before the objective table because it’s important info 

to have before the objectives. (Referring to the Topic Analysis Section) 

 I decided to move this section to better explain this portion before discussing the 

objectives. 
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Kamp: I’m confused by both tables with objectives! They seem to be the same 

thing. (Referring to Figure 3 in the Task Analysis).  

I have decided to remove this part because it is included already. 

Instructional Design Plan. 

Kamp: Overall, I think you have a great sequence and direction on the 

progression of the instruction. But the actual teaching of the strategies is still 

confusing for me. As someone who is not a high school teacher, I don’t 

understand the sequence of teaching the specific strategies. I get that you 

introduce and model and they practice, but the actual how to of teaching each 

strategy is missing for me! I hope that makes sense! I really like it though. That’s 

just the one thing that I struggled with!  

I will be sure to express my clarifications in my instructional design plan and in my final 

presentation. 

Maxwell comments 

Needs, Learner, and Context Analysis. 

Maxwell: Overall, your documents seemed very concise and though out. I did not 

see anything glaring. My comments are more auxiliary in nature. I think you have 

done an excellent job! 

Maxwell: Would it be possible to omit this outlier for validity’s sake? 

 “One of the students enrolled was not in the class last semester, so I do not have 

comparison data from the first assessment taken in August.” 

Maxwell: One would argue that this factor is secondary to the reading 

comprehension difficulties. The difficulty with reading comprehension could be 
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the cause of their lack of motivation. This could be evidenced based on grades in 

other classes. 

Lack of motivation is also a large factor that provides a context for the students 

in my classroom; this fact is shown by the lack of students turning in their weekly 

independent reading assignments. I have chosen not to omit the information about the 

outlier because their data affects the class averages. As well, I agree that motivation is a 

secondary issue; however, his reasoning for the lack of motivation is not pertinent to my 

instructional plan as I have already discussed that I know students have a lack of 

motivation based on not turning in weekly assignments. 

 Task Analysis. 

Maxwell: From my understanding of the assignment, it seems as though your 

goal is achievable and measurable. Your objectives properly support the 

achievement of that goal and your enabling objectives do the same for your 

objectives. The activities are appropriate and sufficient to develop the skills that 

will aid participants in the development of the skills that the project is 

researching. 

Instructional Design Plan. 

 Maxwell: Again, from my understanding, it seems like the objectives are 

supported appropriately as there is a progression that gradual releases the 

responsibility from the teacher to the student. The student tasks get increasing 

more “difficult” as they become more familiar with the content. The concepts are 

reinforced midway through the learning process to correct any misconceptions 

that may have occurred as a result of absences, lack of attention, etc. I believe 
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that this project is one that has a very solid design.  

Excellently done! I’m sorry that I couldn’t say more! 

 Maxwell: I love this gradual release of responsibility. This type of scaffolding will 

ensure that your students are successful. I like how you reinforce the model at 

Day 12. I believe that we don’t often reinforce the model and that leads to a loss 

of those characteristics that the model was illustrating. (Referring to the Unit 

Plan Calendar) 

Self-Reflection from Peer Feedback Report 

 I specifically chose these two peers because they are also teacher. Although they are not 

both high school teachers, they both can provide feedback from a teacher’s perspective. This 

support is especially important because a teacher will be reading this unit plan; it is important 

that a teacher be able to understand each component of this plan.  

My peers brought up questions or concerns that I did not notice like the need to clarify 

information, so I added more explanation in the design plan. For example, Jessica Kamp was 

confused about the actual teaching of the reading comprehension such as when they begin. In my 

instructional design plan, I have added more explicit instructions about teaching the new reading 

comprehension strategies versus what students previously knew. As I mentioned in the peer 

feedback section above for Mr. Maxwell’s comments on motivation, I agree that motivation is a 

secondary issue; however, his reasoning for the lack of motivation is not pertinent to my 

instructional plan as I have already discussed that I know students have a lack of motivation 

based on not turning in weekly assignments. 
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